SMILE - A Five-Step Error correction Experiment in the Teaching of Writing by 宇留野 宗嗣
N ote The Hakuoh women's Jumor conege Journal 1993, 18(1), 25-35 
SMILE A Five-Step Error Correction 
Experiment in the Teaching of Writing 
Munet~ugu Uruno 
l . IntrOductiOn 
I am teaching writing to a first-year class. In my course description, 
I wrote " """in this course, we will practice writing based on 
functions such as introducing, requesting, complaining, instructing, 
apologizing, describing, etc."""And the goal of this course is learning 
to write speeches, comments, personal advice, etc." 
When we teach writing, we must have our students think about the 
f ollowing : 
1. what to say (idea) 
2. how to say (vocabulary and grammar, mode of communication) 
3. who to communicate to (1evel of language, style of language) , and 
4. when and where to communicate (setting) . 
Namely, the student has to consider why helshe is writing (in order 
to apologize, request, invite, recommend, comment, or do what ? ) . 
At the same time, he/she has to consider how to convey his/her 
message in a letter, telegram, report, essay, fax, etc. 
The student must also take into account who helshe is conveying the 
message to, because the style has to change accordingly informal, 
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consultative，forma1，etc．（1967Joos）．Lastly，thestudenthasto
know　when　and　where　he／she　is　trying　to　convey　the　message　　late
at　night，in　winter，on　a　hapPy　occasion，at　a　ceremony，etc。
　　Therefore，we　must　point　out　to　our　stud，ents　thεlt　we　write　to
communicate
l．with　self（diary）
2．on　a　personal　level（1etter，memo，fax，etc。）
3．on　business（fax，information　giving，etc．）or
4．with　unknown　people　（novelist　with　reεしders，letter　to　the　editor，
　　　etc．）
Writing　is　a　means　of　communication　through“symbols　of　symbols
（1921Sapir）．”In　this　paper，I　woul（l　like　to　discuss　the　teaching　of
writing　from　the　viewpoint　of　communication，namely　the　use　of
functional　writing　in　a　language　class，and　suggest　a　method　of
teaching　that　will　facilitate　motivation　and　good　results　in　the
writingl　of　the　students。
”．Experiment
　　On　the　first　day　of　my　class，I　asked　my　students　to　write　their
introduction　in　English，giving　them　l5minutes．I　told　them　to　feel
free　to　ask　me　for　words　or　expressions　thεlt　they　did　not　know．I　also
told　them　not　to　worry　too　much　about　grammatical　accuracy．At　the
end　of　the　class，I　collected　their　writing．
　　Most　of　the　students　wote　about　one　page　of　introduction，but
some　wrote　two　pages．1，then，read　their　introduction，and　compiled
their　errors，making　a　list　of　common　errors．I　have　noticed　that　the
mistakes　were　made　because　of
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l. the interference (1968 Lado) of their native language 
2. their carelessness about English grammar or 
3. their lack of knowledge of the English language. 
The following are some of the common errors found 
introduction. 
1. Errors caused by interference of the Japanese language: 
* In that area, almost stones is tomb stone. 
* My family is four. 
*1 corne to school by my car. 
2. Errors caused by carelessness in grammar: 
*1 and he were in the same junior high school. 
* I want to take many friends in this junior college. 
* I want to go to America my money. 
*My father and my brother are architecture. 
*1 have five family. 
*1 Iive in the apartment for myself. 
* I graduated Kiryuu High School. 
* I passed the exarn in this college. 
3. Errors caused by ignorance of the English language: 
*1 come to school by train about one hour. 
*When I have one time's class, I must get up at six. 
* She is very good English speaker because of she lived 
for 5 years. 
*1 make a rule to get up six thirty o'clock every day. I 
hard . 
* I think try to study English very hard. 
* 1 Iived apartment near the college. 
*My hobby is listening music. 
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In their 
America 
am very 
　　　＊I　live　Shimotsuma　City．
　　　＊I　want　to　speak　English　as　if　foreigner，
　　　＊I　have　been　stayed　in　New　Zealand　about　two　months．
　　　＊My　sister　name　is　Kayoko　who　come　to　Tochigi　Girlsy　High
　　　　　School　where　I　came　to．
　　　＊I　am　mistaked　that　I　am　younger　than　my　sister．
I　printed　the　list　of　common　errors　and　distributed　a　copy　to　each
student．Then　I　asked　them　to　form　a　group　of　three　or　four　people，
and　to　discuss　how　to　rewrite　them　into　correct　sentences．
　　Once　we　started　small　group　interaction　using　the　list　of　common
errors，the　stu（ients　respon（1e（l　positively　to　this　activity　of　correcting
errors　in　groups．In　the　talk　with　the　students　after　the　class，they
told　me　that　the　error　correction　activity　was　fun　and　unthreatening
because　they　were　able　to　discuss　in　small　groups　before　being　called
upon　by　the　instructor．In　a（1（iition，the　sentences　in　the　list　（1i（i　not
reveal　who　had　made　the　errors　in　most　cases，they　told　me．
　　In　this　way，the　students　were　able　to　discuss　in　small　groups　and
get　to　their　conclusion　before　being　called　upon　individually．After　the
linguistic／grammatical　explanation　by　the　instructor，the　students
were　able　to　reinforce　their　knowledge　of　grammar．
　　The　following　are　the　five　steps　in　the　Five－Step　Error　Correction
Experiment。If　we　take　the　first　letter　of　each　step　and　spell　it　out
in　a　row，it　will　become　an　acronym　SMILE　　S　for　student－centered
writingactivityandsamplingofcommonerrors，Mformakingalist
of　errors，I　for　interaction　in　small　groups，L　for　linguistic
explanation，an（1　E　for　elicitation　an（1　extra　activities．
STEP　l　Student－centered　Activity　to　Encourage　Writing
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　　　　　　　　　Sampling　of　Errors
　　Elicitation　is　vitally　important　before　students　actually　write，so　we
must　encourage　our　students　to　write　by　first　eliciting　information
from　them　about　the　topic。This　can　be　a　student－centered　activity
because　the　instructor　does　not　have　too　much　to　do　except　write　out
the　information　on　the　chalkboard．When　necessary　information　is　on
the　chalkboard，the　instructor　can　have　the　students　start　writing．It
is　better　to　set　a　time－limit，because　the　students　will　leam　to　think
in　English　and　write　quickly　when　they　have　time　pressure．In　my　case，
I　ask　my　students　to　write　in　the　last　l5minutes　of　the　class．This
will　make　it　possible　for　quick　writers　to　leave　the　room　a　few
minutes　earlier　than　the　rest．This　motivates　the　students　to　organize
their　thought　quickly　an（l　pro（1uce　goo（i　sentences．
　　While　going　over　the　essays　after　class，I　pick　up　or　sample
mistakes　that　are　prevalent．
STEP2Making　a　List　of　Common　Errors，
　　After　collecting　the　essays　and　reading　them，I　am　with　examples　of
common　errors．I　type　up　a　list　of　the　common　errors（one　or　two
pages）for　distribution　in　the　next　class．This　list　will　provideεしgood
chance　for　the　students　to　discuss　in　small　groups。
STEP3　1nteraction　in　Class　in　Small　Groups，Using　the　List　of
　　　　　　　　　Common　Errors
　　I　allow　my　students　to　speak　Japanese　during　this　error－correction
time　in　small　groups　in　order　to　make　them　feel　relaxed　and
unthreatened。After　ten　minutes　or　so，I　start　calling　on　individual
students．When　they　are　not　sure　of　the　correct　answer，they　tend　to
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whisper．The　instructor　must　not　force　them　to　speak　louder　in　this
case．By　telling　them　to　speak　in　a　loud　voice　in　this　case，the
instructor　will　only　embarrass　the　students．Instead　the　instructor
should　call　out　a　correct　answer　when　a　student　gives　it　in　a
whispering　voice．Even　when　a　wrong　answer　is　given　by　a　student　in
a　whisper，the　instructor　should　give　a　correct　answer　in　a　loud　voice
preten（1ing　as　if　it　had　been　given　by　the　student．In　this　way，the
student　who　is　not　sure　can　feel　relieved　and　he／she　can　save　face．
STEP　4　Linguistic　Explanation　by　むhe　Instructor　a，n（1　Language
　　　　　　　　　Practice　in　Class
　　By　giving　linguistic　explanation，the　instructor　can　explain　why　a
certain　expression　is　wrong．The　students　will　understand　how　to　write
grammatically／communicatively　acceptable　sentences，and　how　to
form　sociolinguistically　appropriate　discourse．　This　session　of
linguistic　explanation　provi（ies　a　goo（1　Place　for　internalizing　goo（1
expressions．
　　Language　pra，ctice　is　essential　in　leaming　to　write　betteL　It　is，
therefore，the　job　of　a　language　teacher　to　provi（1e　enough　chances　to
practice　writing　whenever　he／she　thinks　it　necessary．After　giving
chances　to　practice　writing　in　this　way，we　can　expect　our　students　to
start　writing　better．Also，we　should　praise　our　students　as　much　as
possible，because　this　motivates　them　to　write　more．
STEP5Extra　Activities　to　Facilitate　Writing
　　　　　　　　　Elicitation　for　Expanded　Writing
　Now　that　the　stu（1ents　have　gone　through　error－correction　εしnd
intemalizing　session，we　have　to　encourage　our　students　to　write
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more，expanding　on　what　they　have　written．We　should　have　extra
activities　such　as　video　watching，tape　listening，and／or　reading
newspaper　articles　in　order　to　help　our　students　write　more．In　my
case，I　ask　my　students　to　tum　in　their　joumal　every　week，which　I
retum　to　them　after　writing　in　my　comments．Many　students　start
writing　surprisingly　well　after　a　few　positive　comments．
　　As　stated　in　STEP　l，elicitation　is　vital　for　a　good　writing　activity．
Only　when　enough　information　has　become　available，students　can
write　welL　If，for　instance，the　class　is　writing　a　recommendation　of
a　particular　place　for　sight－seeing　trips，　the　instructor　has　to　elicit
pieces　of　supPorting　information　on　good　things　about　the　place　an（l
write　them　on　the　cヒalkboard．Then　the　instructor　can　tell　the
StUdentS　tO　Start　Writing．
騒1．Rationale　of　the　Experiment
　　It　is　sai（1　that　the　tra（iitional　teaching　metho（is　create　tension
among　students　by　placing　too　much　emphasis　on　accuracy．Accuracy
is　important，but　more　vital　is　apPropriateness．If　a　statement　is
accurate　but　inappropriate，it　will　create　problems．
　　Appropriate　but　inaccurate　statements　will　also　cause　problems．We
nee（i　to　sensitize　our　stu（ients　to　the　apPropriate　use　of　English，
paying　attention　to　accuracy　at　the　same　time．Our　students　need　to
leam　to　write　something　that　is　acceptable　both　grammatically　and
communicatively。What　our　students　write　must　be　acceptable　as　a
discourse。　Their　writing　must　be　functionally，　strategically，
sociolinguistically　an（i　situationally　acceptable．
　　We　must　help　our　students　acquire　a　skill　in　writing　that　will　enable
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them to write something that is brief, to the point, coherent, and easy 
to understand. The advent of fax machines has made it vital that we 
teach function-based writing so that our students can produce 
appropriate, accurate and communicatively acceptable discourse in a 
short time available. 
My hypothesis is "if error correction is done in an unthreatening 
and relaxed atmosphere, students will respond positively to error 
correction, and will learn to write better English more effectively." By 
following the five steps (SMILE) , I hope the students will "learn 
through language, and about language, Iearning the interpersonal 
function of language (1992 Halliday) ." 
IV G Oa l 
Only a few weeks have passed since I started this experiment. I 
would like to continue the experiment at least for half a year or so 
before I make any definite comments. My hope is to arrive at a 
favorable conclusion at the end of this year concerning the five-step 
experiment in the teaching of writing. 
As stated in the course description, the goal of this course is to 
enable the students to write speeches, comments, personal advice, etc. 
by the time the course comes to an end. By letting the students 
discuss in small groups before correcting errors in class and by giving 
linguistic explanations, I hope I will be able to help my students write 
better. I can call this experiment a success when the students have 
started to write functionally in communicatively and grarnmatically 
acceptable English. 
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V　Imp”cations
　　If　students　find　this　experiment　less　threatening　and　more　fun　than
conventional　teaching　methods，it　will　follow　that　the　experiment　can
become　an　acceptable　teaching　method．By　asking　my　students　to　give
me　candid　comments　on　the　group－oriented　error－correction　activity，
I　would　like　to　arrive　at　some　form　of　conclusion　by　the　end　of　the
year・
　　Error　correction　is　essential　in　the　teaching　of　writing，but　it　must
be　done　carefully　so　that　we　will　not　intimidate　our　students．We
should　encourage　our　students　to　write，not　worrying　too　much　about
making　errors．In　this　sense，error　correction　in　groups　may　prove　to
be　an　effective　way　of　helping　our　students　to　write　better．
　　The　textbook　we　are　using　is“Intermediate　Anecdotes　in　American
English”published　by　Oxford　University　Press．This　book　is　full　of
humorous　stories，and　humor　adds　to　the　fun　of　learning　English．
Going　from　general　to　specific，using　skimming　and　scanning，and
summarizing　the　stories　in　the　textbook，　I　am　hoping　that　my
stu（1ents　will　leam　to　write　good　essays　that　are　readable．
　　By　giving　positive　comments，I　would　like　to　motivate　my　students
to　read　more　books　written　in　easy　English　and　to　listen　to　English
more　often　on　their　own．These　receptive　activities　will　enable　them　to
write　better．
Vl　Conclusion
　　“Students　leam　to　communicate　by　communicating　（Wada）。”Our
　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　job　as　instructors　of　writing　is　to　ensure　readable　writlng　on　the　part
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of the students, giving them fun activities in an unthreatening 
atmosphere. As discussed above, one way to reduce the nervousness of 
the students is to have a group eirror-correction period before calling 
on individual students when correcting errors. The spread of fax 
machines has made it imperative that we teach our students to write 
good English in the most economical way. By learning to write based 
on functions, our students will come to regard writing as a vital 
means of communication. 
It is only a few weeks since the Five-Step Experiment started. 
Therefore, it is still too early to judge whether the experirnent was a 
success or a failure. But I can say this much : the experiment has been 
accepted favorably by the students, facilitating learning experiences. It 
may not be wrong to say that this five-step error-correction 
experiment will prove to be a good way of teaching functional writing 
because it encourages the students to write more. 
I hope to write a complete report of this experiment at the end of 
the school year. 
References 
Blundell, Jon et' al. (1982) "Function in English," (Walton Street 
Oxford : Oxford University Press) 
Frank Marcella (1983) "Wntmg From Expenence," (Englewood 
Cliffs, NJ : Prentice Hall Regents) 
Frank, Marcella (1990) "Writing As Thinking," 
(Englewood Cliffs, NJ : Prentrce Hall Regents) 
- 34 -
Halliday, M.A.K. (Nov.12,1992) "Language Learnmg and Language 
Learning," public lecture in Mito 
Joos, Martin (1967) "The Frve Clocks " (New York Harcourt Brace 
& World) 
Lado, Robert (1986) "Linguistics Across Cultures," (Ann Arbor, 
Mrchigan : The University of Michigan Press) 
Raimes, Ann (1983) "Techniques in Teachmg Wntmg " (New York 
Oxford University Press) 
Rivers, Wilga M. (1981) "Teaching Foreign-Language Skills," (Chicago : 
The University of Chicago Press) 
Rivers, Wilga M. & Temperley, Mary S. (1978) "A Practical Guide to 
the Teaching of English as a Second or Foreign Language," (New 
York : Oxford University Press) 
Saplr Edward (1921) "Language ; An Introduction to the Study of 
Speech," (New York : Harcourt, Brace and Company) 
Wada, Minoru Quoted by Masao Niisato in his lecture on the New 
Course of Study, delivered at the 8th Conference of the Kanto District 
High School English Education Council in Mito on Nov.12, 1992. 
- 35 -
